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English Language Arts—Grade 7  Released Items Fall 2006
 

MDE/MEAP RELEASED ITEMS 

Michigan Educational Assessment Program 
Writing from Knowledge and Experience 

Grades 3–8 
Holistic Score Point Descriptions 

 
Here is an explanation of what scorers think about as they score this writing:  

 
6 The writing is exceptionally clear and focused. Ideas and content are thoroughly 

developed with relevant details and examples where appropriate. The writer’s control 
over organization and the connections between ideas moves the reader smoothly and 
naturally through the text. The writer shows a mature command of language including 
precise word choice that results in a compelling piece of writing. Tight control over 
language use and mastery of writing conventions contribute to the effect of the 
response. 

 
5 The writing is clear and focused. Ideas and content are well developed with relevant 

details and examples where appropriate. The writer’s control over organization and the 
connections between ideas effectively moves the reader through the text. The writer 
shows a command of language including precise word choice. The language is well 
controlled, and occasional lapses in writing conventions are hardly noticeable. 

 
4 The writing is generally clear and focused. Ideas and content are developed with 

relevant details and examples where appropriate, although there may be some 
unevenness. The response is generally coherent, and its organization is functional. The 
writer’s command of language, including word choice, supports meaning. Lapses in 
writing conventions are not distracting. 

 
3 The writing is somewhat clear and focused. Ideas and content are developed with 

limited or partially successful use of examples and details. There may be evidence of an 
organizational structure, but it may be artificial or ineffective. Incomplete mastery over 
writing conventions and language use may interfere with meaning some of the time. 
Vocabulary may be basic. 

 
2 The writing is only occasionally clear and focused. Ideas and content are 

underdeveloped. There may be  little evidence of organizational structure. Vocabulary 
may be limited. Limited control over writing conventions may make the writing difficult to 
understand.  

 
1 The writing is generally unclear and unfocused. Ideas and content are not developed or 

connected. There may be no noticeable organizational structure. Lack of control over 
writing conventions may make the writing difficult to understand. 

 
Condition codes for unratable papers (zeroes): 
A – Off Topic 
B – Written in a Language other than English or Illegible 
C – Blank or Refusal to Respond 
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Anchor Paper 1 
 

 
Anchor Paper 1 
Score Point 1 
  
The writing is generally unclear and unfocused. Content shows no connection or development 
(“If you did something wrong and got in trouble for it you would have learned that lesson the 
hard way.”), and there is no noticeable organizational structure. 
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Anchor Paper 2 
 

 
Anchor Paper 2 
Score Point 1 
  
The writing is generally unclear and unfocused. Ideas are not developed (“I Learn a Lesson 
when pepol tell me something and they say they going to do something and they don’t do it.”) 
and there is no noticeable organization of the text. Lack of control over writing conventions 
makes the writing difficult to understand. 
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Anchor Paper 3 
 

 
Anchor Paper 3 
Score Point 1 
  
The writing is generally unclear and unfocused. Ideas are not developed. (“Sometimes you can 
have a difficult time & still do well on the test / Assignment.”) The writing lacks a noticeable 
organizational structure, and the lack of control over writing conventions makes the writing 
difficult to understand. 
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Anchor Paper 4 
 

 
Anchor Paper 4 
Score Point 2 
  
This response is only occasionally clear and focused. Ideas and content are underdeveloped. 
(“. . . if I don’t get good grade I won’t have a good job in life.”) There is a little evidence of 
organizational structure and limited linking of ideas. (“A lesson I learned from that is . . .”) 
Limited control over writing conventions sometimes makes the writing difficult to understand. 
(“A time whe I learned a valuable lesson from a, difficult exspiernce is when, I got ground . . .”) 
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Anchor Paper 5 
 

 
Anchor Paper 5 
Score Point 2 
  
The writing is occasionally clear and focused. Ideas are underdeveloped as the writer moves 
quickly through ideas. (“So he didn’t listen and went of riding his bike. He was gone for a while. 
I gues he was with his friends. He likes to do tricks on his bike. Later when he came home 
 . . .”) There is little evidence of organizational structure. Control over writing conventions is 
limited. 
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Anchor Paper 6 
 

 
Anchor Paper 6 
Score Point 2 
  
This response is only occasionally clear and focused. Ideas and content are underdeveloped. 
(“My difficult experience was when I was baby-sitting some kids.”) There is a little evidence of 
organizational structure in the very brief opening and closing and limited linking of ideas. (“So I 
learned that I could of just called her mom and asked her what to do.”) Control over writing 
conventions is limited. 
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Anchor Paper 7 
 

 
Anchor Paper 7 
Score Point 3 
  
The response is somewhat clear and focused. Ideas are developed with partially successful 
use of details. (“The alarm went off and I got caught. We [the police and I] went down to the 
sheriff’s station and they called up my parents.”) There is evidence of organizational structure, 
but it is ineffective. (“One day I was walking to the Mall with my friend . . .”) Incomplete mastery 
over writing conventions and language sometimes interferes with meaning. 
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Anchor Paper 8 
 

 
Anchor Paper 8 
Score Point 3 
  
The response is somewhat clear and focused. Ideas are developed with partially successful 
use of details. (“When I turned the corner, I lost control of my bike. I hit the ground hard. I felt 
like a baby who lost its favorite toy.”) There is evidence of organizational structure. (“I was 
riding my bike on my street about three years ago . . . After a couple of days . . .”) Vocabulary 
is basic. 
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Anchor Paper 9 
 

 
 
Anchor Paper 9 
Score Point 3 
  
The response is somewhat clear and focused. (“The lesson is to always be honest and true to 
yourself no matter what the outcome may be.”) Ideas and content are developed with a partially 
successful use of examples and details. (“So one day she was in the pool running really fast and 
back and forth in the water. Some popular kids walked by and thought she was actually 
swimming. The next day she was considered ‘cool’ . . .”) There is evidence of organizational 
structure, but transitions are few and simple. (“One time my friend . . .”) Vocabulary is basic. 
 

PetermanS
Rectangle



English Language Arts—Grade 7 Released Items Fall 2006 

MDE/MEAP RELEASED ITEMS 

Anchor Paper 10 
 

 
 
Anchor Paper 10 
Score Point 4 
  
The writing is generally clear and focused. (“But you can this difficult expirience and turn it into 
something positive, here is how.”) Ideas and content are developed with relevant details where 
appropriate (“Second, you can tell the person how bad is is to smoke, and how harmful it is to 
your health. Tell them how it can cause cancer, and other illnesses.”), although there is some 
unevenness in the development. The response is generally coherent, and its organization is 
functional (“First . . . Second . . . Third . . . As you can see”). The writer’s command of language, 
including word choice, supports meaning. Lapses in writing conventions are not distracting. 
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Anchor Paper 11 
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Anchor Paper 11 
Score Point 4 
  
This response is generally clear and focused. (“Many people can take a negative situation & 
then learn a good lesson from it.”) Ideas and content are developed somewhat unevenly with 
relevant details. (“I decided I wanted to draw a picture. As you can guess she didn’t have 
paper in her car. So I grabbed the pen & drew on the dash board.”) The response is generally 
coherent, and its organization is functional. (“I was about five years old . . . As soon as we got 
home . . .”) The writer’s command of language and word choice supports meaning. Lapses in 
writing conventions are not distracting. 
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Anchor Paper 12 
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Anchor Paper 12 
Score Point 4 
  
The writing is generally clear and focused. (“Difficult things are very common. Learning from 
them, is different.”) Ideas and content are developed with relevant details and examples where 
appropriate (“When he walked in to the store, he saw J, the meanest bully ever, stuffing tons of 
merchandise in to his pockets.”), but there is unevenness in the development. The response is 
generally coherent, and its organization is functional. (“Unfortunately, six weeks later . . .”) The 
writer’s command of language, including word choice, supports meaning. (“instead, you’ll take 
the blame or you’ll get a free ‘Pound to the ground’ coupon!”) 
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Anchor Paper 13 
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Anchor Paper 13 
Score Point 5 
 
The writing is clear and focused. (“I learned never, never go of without my mom again, no 
matter how many escalaters there are.”) Ideas and content are well developed, with details 
where appropriate. (“Well, when I was little I loved to go up and down the escalaters, and boy 
were there tons of them at Mall of America! . . . Like I said, we were just beside an escalator 
and well, you know how much I loved escatators, right.”) Connections between ideas move the 
reader through the text. The writer shows a command of language, including precise word 
choice. (“It was like escalater dream ville.”) 
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Anchor Paper 14 
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Anchor Paper 14 
Score Point 5 
  
The response is clear and focused. (“Let me tell you about my ‘difficult’ experience, what I did 
about it, and the ever so valuable lesson I learned.”) Ideas and content are well developed with 
relevant details. (“She suggested that I write a letter to everyone asking them not to give me 
any gifts, but to donate money to the MakeaWish Foundation, a charity that grants the last 
wish of people who are going to die.”) Effective organization moves the reader through the 
text. (“To begin with . . . For my next birthday party . . .”) The writer shows a command of 
language including precise word choice. (“Guilt swept over me often”) The language is well 
controlled, and occasional lapses in writing conventions are hardly noticeable. 
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Anchor Paper 15 
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Anchor Paper 15 
Score Point 5 
  
The writing is clear and focused. (“The valuable lesson is to not cheat, even if you know your 
going to fail.”) Ideas and content are well developed. (“. . . J one of the students went to ask 
the professor what they had to study exactly. On her way to the classroom, she bumped into 
their professor. When she got back up, the professor was gone, he vanished. There was an 
envelope where he disappered that said in big bold letters QUIZ ANSWERS.”) The 
organization and connections between ideas are effective in moving the reader through the 
text. (“One morning . . . After class . . . That night”) A command of language and precise word 
choice are evident in the writing. (“The professor chuckled . . . A cloud of glitter came out.”) 
Lapses in writing conventions are hardly noticeable. 
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Anchor Paper 16 
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Anchor Paper 16 
Score Point 6 
  
This compelling response is exceptionally clear and focused. (“A learned a valuable lesson 
that day. In fact she learned more than one.”) Ideas and content are appropriately and 
thoroughly developed. (“And finally A learned that you need to take responsibility for your 
actions. A will do that by serving her time grounded in detension and scraping egg of Mr. Ps 
car for the rest of the year.”) The writer’s control over organization moves the reader smoothly 
and naturally through the text. (“First thing she had to do was go to school . . . At lunch . . . And 
finally A learned”) The writer shows a mature command of language including precise word 
choice. (“The three girls walked up to the blue chevy and started chucking the eggs at the 
car.”) Control over language and mastery of writing conventions contribute to the effect of the 
response. 
 
 




